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INTRODUCTION .

' ““Teacher educauon is a pan of 'the
education process or trammg that i involves ‘the
art of - acquiring skills in teaching professron It
enhances’ the skills of teachmg ing.
Accordmg to Akmyerm (1969) 2

: ““If ‘the Afncan teacher is, to cope,‘ o

' ‘adequately with the monu mental

" 'task that lies a’head ofhzm he has™
“10"be well trained for HIS j
" 'must-be willing 'to enter int

spirit of new Afncan age, wzllmg"
to share new mformanon and
skills' his Fellow teacher seek
‘more knowledge on his own
initiative and above all be ﬂextble_,_:

" and willing to’ experlment and not

be 'afraid of “failure. "The " new

“teacher envisaged must ~have

flexibility  Built into - his total
professional and academic made- '
up, and should be helped through
regular in-service training to keep
y Abreast of techniques, skills and
. research in his field”. '

5 Teacher education is sui-generic to
effective realization of our national goals. It
should therefore, be basically related to every
phase” of development in our- society. For,

knowledge and skills (Freeman, 1989)
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level, the’ competent teacher is a good
citizen, a community leader :an innovator;
and an enlightened parent. His nﬂuence»
extends beyond . the confines . of.. the.

‘conﬁnes of the classroom. In: rural area he .

is looked upon. as one of the mamstqys of
the commumty” or. v111age If he.is a.
graduate and the only village. oraduate at
that, his influence is even greater everyone.
expects him to be a reservoir  of all;.
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In rationalizing the objectives of
'teacher education in the 21* century Nigeria,

-the worth and value of a prospective teacher .
'must be recognized; he must be iven a good g
Jopportunity to learn to ‘enhance his progress as’

a professional qaehen_, He. must“be:seen to'

develop  skills in effective teaching and

learning. This can be done by employing-the
use of instructional media or technoloéy to
complement :'other methods

“schools h dly ’
students " to meet 'the" challenges of “higher
education or the. workplace Part of this
problem is” attributed” to our low level of
technology “But that is not a convincing
defence because some least developed
countries 'in-Africa have grappled with the
challenge of adapting technology to teacher
education program.

According to Stephens (2001):
“Teachers must incorporate technology into

)
challenges

their teaching. A redesign of the current
teacher training model is necessary for
education to lead the change into the 21“

. ccntury

Most teachers in Nrgerra today

' still receive similar training that téachers

did many years ago. Generally, teachrng

-methodology courses focus primarily on

serving the needs of the traditional
students. They (teachers) learn to utilize

" resources that are often obsolete and rarely
. effective. Ill- equipped teachers enter the

educatronal arena with few tools and little
armour, decreasing their chances of
survival. Yet, education should be seen to

Y1nfuse teacher training with the enabling
factors of technology To prepare teachers

for the 215‘ century, there is therefore, the

: unmedlate need to embrace a technology

model that would revolutionalise . the
ssion, and reposrtron it for greater

It is sad to note that most of our

_public _schools  today still_ experience
archaic practices. - Instead . of being - the

reposrtory of } ‘,owledge teachers- srmply
provrde a gurde to students’ leammg That
apart, they” are - yet to appre01ate the
relevance of. technology to education. In
some schools where the computers were
procured, . they generally remain in. the
laboratories removed from the classrooms
and therefore are not an integral part of
instruction.
G Accordmg to Loveless (1996)
“Computers  are capable of 1mprovmg
schools, but thelr underuse is a serious
problem.” A study carried out by Oladele
(2002) revealed that; 70 per cent of the
secondary school teachers in Nigeria have
never used a computer in the school.” And
the reason why students use the computers
so rarely is because most teachers do not
possess the training and skills to integrate
computers into the everyday happenings of
the classroom. This trend can be extremely
dangerous,  particularly . now that
technology has permeated every stratum of
our society. It is the main force driving
society. It is really empowering the
individual teacher (Fatoki, 1999). Radio,
televisions, telephones, videp cassette
recorders, computers, the internet, e-mail,
fax modems, and so forth, are becoming
accessible to individuals.
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TEACHER TRAINING IN :21“
CENTURY

3

’There is- the need to. give specxal
attention to teachers of teacher Iromcally, we
have no effective programme for training
‘those who are_ to_train teachers. Despite the
establlshment of colleges of educatlo both at
Federal ‘and JState govern els,

noted in this paper, afe'already infiltrating all
areas of society, and 11_continue to do so at
a more rapld space durmg the next millennia:
According to Cardenas (2000), “the global
community is demandmg that its citizenry and
especially _its workforce possess  advanced
skills these skills. soar above the basics of
reading, writing, and computer

Given this, demands therefore, the
teacher training model for the 21% century
must “utilize technology | to carve a new
direction. Technology weaves the strands that
impact instruction — student diversity, ability

# discrepancies, special needs, accountability

pressures, cultural background, and political
forces” (Cardenas, 2000)

An effectrve . integration  of
technology into all areas of instruction would
enable schools to develop the ideal of learning
environment of irdividualized instruction for
all learners. Technology should be seen as a

Al

mechanism that bndges the learner ‘with
._the content it allows learners to progress
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“reinvent ~ teacher preparatlon »
professmnal development, and. create a

them to be product1ve members of a hlghly
ﬂuld society” (O’ Neil, 1998).
. Technology trammg must be
adequately mcorporated in all areas of
_teacher tral‘ » Just as books and
‘ Joumals were prevxously consrdered the
fountain of knowledge, now computers
the Internet, telecommunications, satellite
]earmng, cellular commumcatlons and N
on, are the convement moblle and
disposable textbooks, and’ encyclopedlas of
_the new rmllenmum These machines, are
the keys to current, accurate, and updated
information. Since information is easily
accessible, learning is more individualized,
holistic, and pertinent. Only when the use
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of: technology provides a- meaningful and
applicable opportunity for users will it become
integrated into the pattern of learning and
workmg (O» Nell 1998) '

I ivory towers (umversmes) have

a greater role to play in adaptmd technolo gy to
teacher education prograr_n They could tram

strive hard 'to eradicate  the “limitations
1mposed by traditional’ “methodologies which
are currently Being adoptéd. When' this is
_done the"‘possrb “of"” learnrng increases
exponentlally : ; :

lt is “also 1mperat1ve to induce ‘our
educators 'to es pond apprecmbly to constant
societal changé'and’therefore,” become agents
of progressive change.

There is no doubt, that the challenge
of the 21s century could bc met if our current

teacher training program or model is
redesigned to allow technology to stretch,
enhance, reaffirm, and catapult our
emeromg teachers

CONSEQUENCES OF ' ** NON-
ADAPTABILITY OF TECHNOLOGY

TO OUR TEACHER TRAINING

PROGRAMME

' The consequences “or negatlve
1mphcatrons non-adaptab1l1ty '""o_f

'technolooy to our teacher training program

are ' disastrous: Accordmg ‘to ‘Fakunle

' '(2002) o non—adaptabrllty of technology

to ‘teacher” training program” will make 1t

f”.'dlfﬁcult to'meet the' ‘needs of our ‘students

thC mrcro and macro commumcates

: 1mp11cat10ns
3 (2002) are also
will remain isolated
‘other teaching

: technologlcal
‘comrnumcatlons ‘and’ group
dynam]c SklllS 0" be
successful. ]
6. " ''Teacher “attrition - will
2 “continue to rise while student
performance contmues to
dechne
7 Long range effects to the
economy will be disastrous
due to' a shonage of skill
workers
8. The' technology leap to the
21" century ‘will" leave
‘teachers in the dust. :
9. Without the effective
integration of technology
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into teacher training, education

obsolete paradigm.. .

Schools ~ will : become useless
institutions of society. -

All sectors of the economy will

‘ needed to use technology

APPROPRIATE MODEL OF TEACHER
TRAINING PROGRAM IN NIGERIA

An appropriate model of teacher trammg for..

Nigeria must ensure that: e
(€9) Teacher training 1s- a contmuous

€Xercise throughout the - perlod- '

* the teacher remains in service..

() The technology. that- the teache-r:;:

is exposed . to .is user- friendly,
flexible and interconnected. . - .-

W ~ Stadent teachers are allowed to -

' "observe i and ~with
- 'experlenced through
teleconferencmg -

(C)) Technology helps to remam_

creative, adaptable and flexible

®) Learning is no longer teacher —
centered and teacher —directed,
but ensures that teachers become
an important part of the learning
process.

(6) Adequate learning materials or
tools are produced to facilitate
and enhance learning and
instruction.

@) Colleges and universities are
abreast of the , current
educational research, = device
their curricula.

(8) Empower students to broaden
their knowledge  base ' and
redefine the roles of teachers.

CONCLUSIONS

The pivotal role of teacher education
programme cannot be down played if we
desire professionally competent teachers that
will be creative and proactive in realizing our
developmental goals.

Technology education should be
incorporated in all levels of teacher training,
and all categories of teachers, including
university lectures. Technology has made it

' possible to reach various groups of learners in
+ different climes adopting instructional media
“that are flexible, easier to access,

will ‘remain. in thc ‘current :

~'demand . - the - competeneies,»

accommodatmg and revolutionary in
approach. . : -

The mtemet prowdes Or serves as. -
a reserv01r of resourcc matenals and
window  of . communication thh;;‘:
experienced professxonals using. e—mmls, s B

,f we have
to solve the recumng problem of

manpower needs.

On a general note we must
ensure that teacher education is adequately
planned as an integral part of our national
development The planmng must be based
on ‘manpower  assessment, ‘‘allow ‘ for
changes and keep pace \ thh economic and
technolog1cal advancement :
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