ng,- we. need: numbers. to
count particularly ; in

ny 1nf0rmatxon or data, we
ranalyse and - interpret, :such. data
obyecnvely -and - . probably : use - such
interpretation to take some vital decrsrons

Mathematics as being essential in ,‘t‘hc
development -of, Mat_hernatics,' which. has
not been very . encouraging. .There are
many more of such Mathematics in our
personal. life. 'Mathematics has long
become ‘basic - tool of science . and
technology. In recent years, Mathematics
method of investigation have made deep
ways to such field of knowledge as
physics, chenns;ry, ‘biology, economics,
geology, agricultural science, linguistics,
medicine, teaching of  philosophy,
; archaeology, law ' and. military affairs.
N There is hardly.any profession or vocation
where the knowledge of mathematics is
not being used. The builders- of houses,
bricklayers, carpenters want to know when
the walls are straight and when they are at
right angle. Allen (1981) added to the

Such inclusion justifies. the recognition of .

.. THE PERCEPTION OF SENIOR SECONDARY SCHOOL
STUDENT ON CONTINUQUS ASSESSMENT: MATHEMATICS
IN MINNA, NIGER STATE

1mportance of Marhemancs by observing
that those who reqmrcd advance level
mathematrcs in_  their, undergraduate
courses . are prrnc1pally those going for
career . in screuces._ The cngmeers,
screntrsts doctors and other profcssrons
also use Mathcmatrcs in their profession.,
Tlns is, why Mathemaucs is a core subject
and compulsory for all students at
sccondary level, . In._ fact w1thout
Mathcrnatrcs the much—talked -about
tcchnology advancement for any nation
wrll be an. unrealrstrc dream.\

" Education _assessment provrdcs
néccssary feedback we require in order to
maximize,. the . outcome ,of educational
efforts. The“ assessment of learners
learning . . provrdcs objectrvc evidence
necessary in the decision-making process
in educauon As opined by Cone and
Poster (1981) a good measurement
resulung in accurate data is the foundation
of sound decision- making. The major
problcms of assessment of learners have
however been in the approaches or
'mcthods Learners assessment particularly
exarmnatron at the end of a learning
programme or year are pe,rcerved by some
as. contribution to the problems in
educational system, particularly in Africa.
Thus findings support numerous research
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@ studies® “'V"(Little‘,‘ 1982: Myeni, - 1985; diagnostically: -to “alter ' teaching and

three otirs after one to' srx years of study

Oxenham, 1983). ‘A content ‘analysis of - learning. Baker and Stites (1991) ‘opined
public  examinations  Primary ~and =~ that continuous assessment should involve
Secondary) in some countries also showed a formal assessment of learners’ effective
that: characteristics and motivation, in which
(a). there was high degree of they will need to demonstrate their
achievement of cognitive skills . commitment to task over time, there work-
(b). most examination items measure - force readiness and their competence in
achievement at alow" taxonomy team or group-performance contexts.
level .of . knowledge recall. and From these definitions one could
(recoarutron Tof factual ' mfer ‘that contmuous assessment is an
knowledge) gttt ~~ instrument assessing various components
(). there was very little concrete real © © " ‘of learning not only the thinking processes
life reference to be found in but including behaviours, personality traits
examination (Little, 1982). and manual dexterity. This begins with the
mor v .., decision the teachers and administrators
On wonders the efficiency of an ~~  make on the learners regarding end of the
examination administered just in two to year gradmg and promotron

- The " National* Pohcy

“Education® (1988)“ ‘dlso + stressed

3 1mportauce of contrnuous assessment at all
levels as follow i ST

greater
it in the'-overall assessment of

Provide a"more vahd assessment
h11d 5 overall abrhty and

(iii). Enable teachers to be more
flexible and innovative in theit instruction.
(iv). - ‘Provide a basis for more effectrve
gutdance ofthe child: i+ i e
(V)i provrde a'basis for the teacher o
improve his/her instructional‘methods: =
(vi).  reduce examination malpractices®
: ~The use of continuous assessment
is very vital," it reinforces'learning in
write thé"” final Nigeria“ 51tuat10ns Babatunde (1998) ‘says
with | proper assessment such “It serves ‘the’ ‘twin function of 'béing an
actual ‘teaching” device and a‘*teaching
reinforcement. The ‘National Policy on
Education(2004) statés that’ educational
assessment and “evaluation’ “shall  be
realized by their being based I'whole or‘in
part ‘on 'continuous ‘assessment “of “the
progress of the individual. It went:further
to say' that the ‘Junior’ School Certificate -
method of * ﬁndmo out what the puprls (JSC) shall be based ' on continuois
have gamed from learning activities in assessment and examination conducted by
terms knowledge, thinking - and state and federal examinations boards. The
reasomng, ~character de‘/elopment and Seaior School Certificate (SSC) shall be
1ndustry "Vanous “tools 'such' “as test basedon - continuous assessment and a

assessmen, © - project; observation, National Examination.

mterv1ews and questlonnarres may be used Tafida (2004) concluded that
to fmd out the ottcome of these learning continuous ‘assessment had great impact
activities, In - respect of this, ‘Black and on the performance of students in'English
William (1986) defined  -assessment language. Mathematics teaching just like
'broadly to mclude all the activities that the other teaching subjects requires constant
teachers and the students undertake to get practices  of the subject rules as well as
information ~ “that “can  be  used the exercises that might go with them.
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Therefore if there is frequent assessment
givén-to students, their will bé constant
practice, and whenever there 'is constant
practice ' the- phobia“: of " students - on’
Mathematics ~ will ~ reduce  because
Mathematics like other science subjects
needs constant practice.

Pohcy on Educatron
Yshows that _government is aware that

evolved to ensure that the records:.

. of ‘the child.from one:school can

be transferred to another without:
' Temoving thosc' records from: the =

first:: 2 school, 2= since: vithere:7 8.
uniformity in lho record kcepmg.

ergmﬁcant “prob ems for the edu
system in. general and teachc

di erencc of quahty of
: and other .assessment .
mstrumems used in dlfferent
schools. The difference in the
procedures for - scoring and
grading the various assessment
instruments in various schools. If
i - the- quality, “of “tests and cormg
! procedures and grading -
-~~~ —uniform ~in all"schools: most
| ‘especmlly in  mathematics,.
students problems in the subjects
i w1llbemlmmlzcd
- (ii). Record. keeping -and the
i - contmurty of records: For the
-~ continuous - -assessment - to- be
mcanmgful there has to be
meticulous” keepmg of accurate
records of each pupil. Since these
records are expected to gbc

cumulative- from class to class-

and from school to school. There
is need for uniformity in the kind
of records kept and the format for
keepmg such records. That a
child even within the same level
B of the same education may move
from one school to another for
example, if the parents were
transferred to another  town;
demands that a mechanism be

ehAvEy
| . performan
| What - f

(Yi)'gf

Research Instrument_ )

mathematlcs teachers, and it was found to

= "have a rehablhty coefﬁcrem of 0. 7 -

Samphng and’ ‘San plmg Techmques
" Five purposive secondary schools

wcre randomly selected for the study. The :

sample size - consist - of - 110 randomly
selected students = from these five
secondary schools. In each school, a total
of 22 students were randomly picked from

SS 11 (compnsmg 11 male, 11° female).
Only’ 100’ questlonnalre was retncved and-

used * for data analysrs dué to ' some

students  failure ©  to remrn o the’

g oo

unS[lOﬂﬂaerS

“The- mstrumen uscd for the study i
'..1s an opinion questlonnalre cons1sxmg5
"'-_twenty (20); validated-items in ‘which the

’rcspondent answer. ycs/no The. draft:
" co ies of the qucsuonnalr,s were critique -
" 'and’ ‘vetted by - expert, evaluators,
mathematics educators and experienced :
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« Method of Data Collection

A -total number: of - twenty (20)
questions -~were administered -on 110

were retrieved and used for data analysis
of the study. This was aimed at finding
out the views on the use of continuous..

students : from - five :selected schools in assessment - in  mathematics  teaching
Minna. One hundred (100) questionnaires ; :
Ra;ults and DlSCUSSlOll
Table 1.0: Analysis of responses for the items 1, 2, 3 and 6
S/N ~ITEM = RESPONSE | FREQUENCY | PERCENTAGE
1. | Continuous™ rassessment  is | Yes 95%: 1 95%
important to your study No 05 05%
2. | Continuous © assessment is | Yes 40 4 40%
affected bylarge class No 60 60%
3. | Continuous ‘assessment help | Yes 1100 100%
“}in identifying “your problem | No G 0%
in mathematlcs ‘
434 Contmuous assessment | Yes 85 85% i ¥ i
: : 1mproves your ‘academic | No 15 15% ;
" assessment | Yes el [785% % - <xuiin
s 15 15% o ki

in mathematics, none of the students
disagree ‘with that statement. 85% of the

students admitted - "that "' contmuous
assessmcnt‘ helps ‘o ‘improve their
C ict: perforAmar“xcesr whllt?

Anal']sxjss%f.Res 0 ¢ for the ltems 4 and5

F ORMS/ NO ‘ FREQUENCY “PERCENTAGE
"OF TIMES : i
| Test only 057 - : 05% 4
| Assignment only | 30 30%
| Class work only | 05 05%
i 1 Quiz only 00 00%
i Test Assignment | 60 60%
| and class work ' s
Once 10 10%
b Twice 10 10%
i Thrice 65 | 65% ‘
b More than three | 15 15% 1
i times i :

The table 2 0. shows ;hat students are _ quiz. The table also shows the numbers of
exposc 10 | three. forms of continuous times the students are expose to
assessment  (Test,. Assxgnment and class continuous  assessment. 65% . of the
work) bccausc 60% admmcd that they are students said they are expose to
€xpose _lo three.  forms . continuous continuous assessment three times in a
assessment while 5% said they are expose term and 10% once, 10% twice and 15%
to test only, 30% assignment only, 5% more than three in a term.

class work only and none was exposed to
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Summary of the findings *

From the results presented in this
study, the following findings have been
made:

(). Continuous assessment is
. regarded as - very. important
exercise since it constitutes about

40% of their total score for the

term or session.

(ii). Students are exposed to different
; tests, assignment, class work and
many others which make up the
continuous assessment. This is
expected to - improve their
academic performance.

((iii).~ :Continuous: assessment is very

important as it helps students and

teachers = to identify  their

problems ' in the ' course:-of
-.:teaching and learning. It could
1 -also help “.to. ;' minimize
7. examination malpractices.

~(iv). =i Continuous ; assessment - is - also

‘expected to enhance  students

academic = performance mnot ‘in

mathematics alone but also other

subjects of the school curriculum.

The results of these findings
agreed with other = studies (Tafida, 2004;
Black, P. and William 1998; Little, A.
1982).

Conclusion

This study was to find out how
continuous assessment facilitates students
academic
Performance in mathematics. - This was
successfully done through the review of
related literature and administration of
questionnaire  to randomly selected
number’ of students drawn from five
schools in Minna. Therefore, the use of
continuous assessment should not be
limited to secondary schools alone but all

‘levels of education. This is because

transformation of assessment is essential
to the transformation of curriculum.
Continuous assessment in mathematics is
one response of new global realities as
they shape the - classroom. Therefore,
continuous assessment is the key to all
academic success, so it means to be taken
very seriously of education most
especially in mathematics which is the
bedrock of all sciences.

Recommendations

The following recommendations
are important for the use of continuous
assessment in our schools:

G). 1 Thesss Natomahs

Bodies- such' as; WAEE, NECO ;

TCII and others should make .use.
of - continuous, ;assessment - to-
compute ' their ca.ndldatcs final
SCOres.

(i1). Questions given as. contmuous =

assessment  should :: ‘be....well

validated in order to encourage
effective teaching and lcarning of i

the subjects.

(iii). Teachers of matbemancs should
be committed and give numerous
forms of assessments irrespective
of the class size so as to enhance

; students’ interest in the subject. -

(iv). Teachers  should - adequately
address - - the , problem areas
identified through the continuous
assessment; given to-the students.
To enhance participation and

- understanding, during: teaching
and learning process. .«

(v): The use of continuous assessment
should be made compulsory at all
levels of education.

{vi). Activities given as continuous

assessment should be varied, for

example, test, assignment, class
work, and so on. This will take
care of the individual differences
in the class.

(vii).  Continuous assessment in most
cases constitutes 40% of the total
examination score for a term.
This should be the same
irrespective of education.
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